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FOR IMPROVING HIGH STUDENTS’ LISTENING COMPREHENSION

Abstract. Listening comprehension is considered to be one of the most important and challenging
skills for both EFL instructors and university students. The lack of experimental research on
applying digital resources for developing listening comprehension skills with university students
makes the issue relevant. In this paper, the researchers reviewed the latest publications on the
approaches to teaching listening comprehension to first-year university students. The review of the
literature indicated that teaching listening comprehension can significantly benefit from utilizing
digital technology. The present paper considers a three-phase renewed approach to listening
comprehension. A study was carried out with Randall’s ESL cyber listening lab materials that the
authors used to develop listening comprehension skills. The content and principles of Internet
resources contribute to reaching learning outcomes defines in the EFL curriculum. The article
attempts to summarize the practical experience in conducting EFL classes based on Internet listening
lab materials and to develop guidelines for using listening comprehension resources in EFL
classrooms. Based on the findings of the study, we can conclude that most participants (75%) have
a positive attitude towards using Internet resources in EFL classrooms. The majority of students
consider that Randall’s ESL cyber listening lab materials can assist in improving listening skills and
acquiring new vocabulary. Several recommendations have emerged from the study based on the
findings. We recommend when planning the lesson part "listening comprehension™ in an EFL
university classroom use one of the effective techniques — Internet sites for improving listening
comprehension skills with carefully designed listening activities, vocabulary games and Internet-
based investigations.

Keywords: listening comprehension; skills; Randall’s ESL cyber listening lab; university students;
EFL classes

Introduction. Listening comprehension is considered to be the most difficult of the four
foreign language skills. Some researchers determine listening comprehension as the least
explicit and most difficult language skill to handle (Rahimi and Abedi, 2014, p.) and provide
input for learners (Toni et al., 2021, p.130). Language instructors and researchers mention a
wide range of factors that can cause difficulties in acquiring listening comprehension skills.
They consider listening comprehension to be a big challenge for many students to understand
spoken messages, comprehension (Gestanti, 2017). Listening comprehension is crucial for the
development not only of the first but also the second language because with listening, the
learner obtains information on the phonology, lexis, syntax, semantics, and discourse structure
of the target language and establishes the foundation of speaking in a foreign language
(Deregozl, 2021, p. 62). One of the reasons the listeners often do not effectively handle
listening tasks is the lack of background knowledge and psychological peculiarities of
students (Nguyen, 2022).

Difficulty in mastering listening comprehension is also connected with so-called
"subjective factors" that comprise a level of anxiety, working memory capacities, prior
experience with the content and format, metacognitive skills (for managing attention), and of
course language proficiency. There are also external factors that influence the listener’s
performance in listening comprehension. The length of the passages, information density and
redundancy, idioms and culturally specific vocabulary, relevant information, speaker accents
and speech rate belong to external factors. Some researchers state that students have critical
difficulties in listening comprehension because universities and schools pay more attention to
writing, reading, and vocabulary (Gilakjani & Sabouri, 2016). That is why teachers should
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enhance their positive attitude toward listening comprehension and utilize suitable strategies to
develop students’ listening skills. A three-phase approach to teaching listening skills was
predominantly applied in foreign language instruction. At the beginning of the 21% century,
foreign language teachers started to use the potential of technology in EFL learning. According
to some researchers, digital technologies may success students' level of foreign language
listening proficiency (Kostikova et al., 2021).

Literature review. Listening comprehension is challenging for students, however, it can
be used to improve other skills such as reading or speaking (Dongkyoo, 2015; Foorman et al.,
2015). Typically teachers organize their foreign language instruction into three phases: before
(pre-), during, and after (post-) listening, emphasizing different cognitive and metacognitive
processes (Read et al., 2021). The reviewed literature reflects the need to utilize different
techniques in listening comprehension such as videos with subtitles (Hayati & Mohmedi, 2011),
movies (Dongkyoo, 2015), educational programs (Duolingo, Quizlet, LinguaLeo,
LearningEnglishwithNewYorkTimes, Polihlot 16, EnglishPod — LearnEnglish, Bussu),
(Yeremenko et al., 2020; Chaikovska et al., 2020). Researchers state that authentic materials
and digital tools are closely interrelated since technology operates authentic materials Thus,
Ted talks (Humeniuk, 2021), MALL and CALL technology (Morales and Beltran, 2006),
podcasting (Chaikovska, 2020; Hasan & Hoon, 2013) are argued to provide support for the
development of listening comprehension, since it extends the practice out of the language
classroom into everyday life, providing the students with the opportunity to diversify and
contextualise their learning activities (Read et al., 2021; Rahimi & Katal, 2012; Huang &Sun,
2010).

In research from T. Read, A. Kukulska-Hulme and E. Barcena (2021) listening
comprehension is the way to support this learning process and scaffold its third phase. The
overall results of their work "suggest that social network-based interaction improves the usage
of the app by students in different ways, leading to more exposure to the target language and
more guided practice in the development and application of the relevant strategies” (Read et
al., 2021, p. 307). The authors created a news-based MALL Trainer app (ANT) based on
different sources of audio news recordings to develop students’ aural English comprehension
listening strategies. Classroom activities in the experiment also included post-listening social
network-based interaction.

Having analyzed world-famous online resources for improving listening comprehension
and examining students' preferences the Ukrainian authors created an online course and it was
called “English Fastpass”. The online course includes learning materials for self-study (online
video lessons, exercises, tests and Quizlet cards, YouTube channel), as well as Live Classes,
webinars, speaking intensives and telegram chat. According to Kostikova et. al, texts from
internet resources for listening comprehension contain authentic texts and educational and
methodological materials for teachers to use and exercise understanding of the content.
However, the experiment has confirmed, that skills in listening have not developed well due to
other linguistic skills (Kostikova et al., 2021).

The influence of different technologies on listening comprehension proficiency has been
examined. However, the authors gave the general characteristic of internet resources for
listening comprehension such as English Central, Ted.com, Randall's ESL Cyber Listening,
BBC World Service, and ABC News. However, to implement online resource-based activities
into practice experimental studies should be carried out to provide detailed guidance on the use
of each online resource.

Teaching strategies should correspond to the era we live in. A three-phase approach to
teaching listening comprehension should be equipped with modern tools and techniques. Up-
to-date online resources can help EFL teachers to develop students' listening comprehension
skills. Having examined the available resources we concluded that DailyESL.com online
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resource from Randall's ESL Cyber Listening Lab meets the requirements of the EFL
curriculum for engineering students. Furthermore, we compared DailyESL.com online platform
and Breakingnewsenglish.com with the help of the Similarweb ranking machine (Fig.1).

breakingnewsenglish.com

.50,614 w 42,866

A

esl-lab.com

Yy,

Fig.1. ESL-Lab. Com (DailyESL.com) vs Breakingnewsenglish.com

The data obtained showed that the global ranking of DailyESL.com is higher than
Breakingnewsenglish.com. Audience demographic comparison analysis revealed that male
students use DailyESL.com more than female ones. 30, 21% of young people aged 18-24 prefer
to use DailyESL.com in comparison to 26,06% of Breakingnewsenglish.com enthusiasts.

Audience Demographics Comparison

Gender Distribution Age Distribution
5131% 51.36% 48695 45,645 s N : 26.06%
372 I - - 32.34%
1680% (N 5+ 1769%
1030% (D -5 1.08%
687% M 55 7.68%

41% W 5+ 515% ‘

Fig.2. Gender and Age distribution of platform visitors

The present study was undertaken with 25 first-year bachelor male students of the Higher
Educational Institution "Podillia State University” who were offered to develop listening
comprehension skills with online resources. They have a 12-credit mandatory EFL course with
3 credits per year. During the first year at university (2021-2022), the students mastered the
General English course. The English level of the students ranged from Al to A2. At the end of
the semester, the students took a poll to examine their attitude towards online resources used
during the experiment. All students’ responses were anonymous.

The theoretical research methods such as analysis and synthesis of literature sources to
identify challenges in EFL listening comprehension and the approaches to teaching listening
comprehension were used in the study. An empirical method such as a questionnaire was
designed to examine students' attitudes towards using an online listening comprehension site.
The research study examined the following questions:
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1. Can DailyESL.com online resource from Randall's ESL Cyber Listening Lab be used
to improve students' listening comprehension skills during EFL classes?

2. What were university students’ attitudes towards technologies used during the

experiment?

Results of the research. DailyESL.com Web site consists of recordings of everyday life
accompanied by several comprehension questions, quizzes and social media buttons that allow
learners to share their results and the quiz with others online.

During the first semester, we covered the following DailyESL.com topics: around the
house, family relationships, education and work, in the community and vacations. Basic
listening activities on the main text, for example, "English” classes included four parts: listening
to the recording, answering the questions, reading the tape script of the recording with a strong
focus on underlined words (part 1), discussion (part 2), on-line investigation (part 3), listening
practice from ESL-lab com. However, the lesson outcomes showed that one-time listening to
the recording was not enough for a clear understanding of a text. So we listened to the recording
several times, especially during the first lessons. Part 4 (listening practice from ESL-lab com.)
included, to our mind, thoroughly-designed three-stage listening activities. Let's take, for
example, the general listening quiz "Day at school™. First of all, we get general information
about the recording: level, topic, speakers (man-boy, woman-girl), and length. Second of all,
the students are given pre-listening exercises, idioms and collocations as shown in Fig. 3.

& [¢2] esl-lab.com/easy/school-schedule/ c @ dailyesl.com/education/english-classes/

Level: | Topic: || Speakers: || Length:

DailyESL.com RANDALLS ESL CYBER LISTEM

easy |leducation | man—boy || 01:35

Pre-Listening Exercises EI‘Ig|ISh Classes

Describe a normal school day in the life of a student in your country
including hours, class subjects, meals, rules, dress, and extra-curricular
activities. What options are there in your country to take online classes
through distance learning, even for children?

> Back to Education and Work

Part 1: Listen and Read: Listen to the recording, answer the questions, and then reg|

along with the audio recording

Idioms

‘crack the books” = start studying

“The reason why he isn't doing very well is that he rarely cracks the books.
The man feels that if he speaks fluently, he will be able to .
‘cut class” = miss school

“Although some of my daughter’s friends cut class a lot. she is af school every day.
find a good job
Listening Exercises get into a good college

A. Listen to the interview and answer the questions.
travel to new countries

| ) 0w o)

How does Joshua go to school in Japan?

How many classes does the man take a day?

Fig.3. Printscreens of Part 4 (listening practice from ESL-lab com.)

Then the students listen to the interview and take multiple-choice tests. To practice the
vocabulary from the conversation the students solve gap-filling. Post-listening stage of listening
comprehension includes discussing. If we learn about university life, the students can discuss
the length of the school year, a typical day at university, teacher and student interaction, and
extra activities after university. The post-listening activities the students liked most dealt with
Internet-based investigations:

1. How do students get to university?
2. Do students meet inside a building or outside?
3. What subjects do students learn each day?
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4. What do students eat for lunch? Is it something they bring with them, or does the
university have a cafeteria?
5. How many students are in a class?
To enhance students’ self-study we used language games that were connected to the
listening activity that can be completely done on their own. The print screens of the games are
shown in Fig.2.

window

teacher

B Submit Answers D Ak
1of6 [>

vese ke [ o [ sons
We the |

to school, and it

in front of my house.

B [ Submit Answers | @ 3t
Fig. 2. Print screens vocabulary games based on ESL-lab com. recordings

To determine students' attitudes towards utilizing the DailyESL.com Web site in
developing listening comprehension skills we designed the questionnaire to determine students'

attitudes towards the DailyESL.com site.
Table 1

Students’ attitudes towards technologies used during the experiment

Statement >0 © ® § 8
£ 2 L 2 > <5
= = a T3

Using online ESP learning sites in EFL 31% 44% 16% 9% 0%

classrooms is very engaging
The DailyESL.com-based listening 12% 53% 17% | 10% 8%
activities are effective
DailyESL.com can improve my listening 14% 62% 15% 6% 3%

skills
DailyESL.com can improve my vocabulary 11% 64% 17% 5% 3%
I would like to use other online resources to 24% 32% 14% | 19% 11%

improve my listening skills
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The students who participated in the experiment unanimously voted for DailyESL.com.
As can be seen from the table the majority of students (75%) consider online foreign language
learning sites engaging, and 65% of respondents believe that DailyESL.com-based listening
activities are effective. After using DailyESL.com during EFL classes the students concluded
that DailyESL.com-based activities can improve their listening skills and vocabulary
acquisition. The student's answers to the last question show that during the semester they
developed a welcoming attitude towards using online resources for improving EFL skills,
listening in particular. 56% of students have the desire to improve their listening skills through
engaging in different online foreign language resources.

Conclusions. The study sought to analyze the available literature resources on utilizing
digital platforms, and Internet sites for mastering listening comprehension skills. Overall, the
literature review showed listening comprehension is one of the biggest challenges for students
according to a wide range of factors it depends on and the complexity of its components. As a
rule, language instructors structure their teaching of listening comprehension into pre-, during
and post-listening activities. However, the contemporary approach to EFL learning involves
using digital resources for developing listening comprehension skills. The present study is in
line with previous research from Hayati and Mohmedi (2011), Dongkyoo (2015), Yeremenko
(2020) and Chaikovska (2020). We also consider that utilizing online tools can benefit
developing students’ foreign language listening skills.

DailyESL.com online resources from Randall's ESL Cyber Listening Lab have been
examined for compliance with the engineering curriculum. For a more detailed analysis, we
compared DailyESL.com online platform and Breakingnewsenglish.com with the help of the
Similarweb ranking machine according to the global ranking, age and gender criteria. We
concluded that DailyESL.com online resources meet the requirements of EFL teaching with
first-year bachelor students.

During the experiment, we used thoroughly designed DailyESL.com site listening
materials and activities. The present paper describes the stages of working with online
materials. After a semester of engaging with DailyESL.com online resources, the students were
given the questionnaire. Responses to the questionnaire indicate that the participants have a
positive attitude to using Internet site materials during foreign language classes. The students
concluded that DailyESL.com-based materials are effective and their using can improve
listening comprehension skills and benefit vocabulary acquisition.

Prospects for further research development. The present paper doesn’t cover all
possible aspects of utilizing Internet resources in EFL classrooms. The further study will engage
more participants and extend the evaluation method of students’ progress in listening
comprehension.
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BUKOPUCTAHHSI MATEPIAJIIB RANDALL’S ESL CYBER LISTENING LAB
JJIAA MIOKPAHLIEHHA HABUYOK AYAIIOBAHHSA Y 3BO

YaiikoBcbka Oabra BosiogumupiBua
KaHAuAT (DUIONOTIYHIX HAYK, TOICHT, BUKJIAana4 kKadeapu iHO3EMHHIX MOB
3aknaj Bumoi ocBiTH «IlominechKuil nepxaBHAN yYHiBepcuTeT», M. Kam’stuens [lominbepkuii, Ykpaina
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AHoTais. AyIif0OBaHHS BBOKAETHCSA OJHICI0 3 HAMBAKIMBIMINX 1 HAHCKITaTHIIINX HABHYOK SK JUIS
Bukiamadie EFL, Tak 1 1ua CTy#eHTIB yHiBepcuTeTiB. BinCyTHICTP eKCHEpHMEHTAIbHUX
JOCTIKCHp IIOA0 3aCTOCYBaHHS IMM(POBHX PECypCiB Ui PO3BUTKY HABHYOK AayIiIOBaHHSI Yy
CTYICHTIB yHIBEPCHTETY POOHTH MpoOIeMy akTyanbHOM0. Y il poOOTi JOCITITHUKH PO3TILTHYIN
OCTaHHI IMyOImiKamii, IPUCBIYEH] MiaX0JaM 10 HaBYAaHHS ayAil0OBaHHIO CTYIEHTIB IEPIIOTO KypCy
yHiBepcuteTy. Orsiz IiTepaTypHUX JDKEpeIT BKa3ye Ha Te, 1110 HABYaHHsI ayAiF0BAaHHIO MOYKE 3HAYHO
BUTPATH BiJl BAKOPUCTAHHS TUPPOBUX TEXHOJOTIH. VY 1iif poOOTI pO3rIIAAA€THCS OHOBIICHUH MiAX1]
1o aynitoBanss. Jlocmimkenns 6yno mpoeeaeHo 3 BukopuctanHsam Randall’s ESL cyber listening
lab. 3mict i npuHIMOM [HTEpHET pecypciB CHPHUAIOTH MOCSITHEHHIO pE3YNbTATiB HAaBYAHHS,
BU3HAYCHUX Y HaBYAJIbHIN MpOrpami 3 iHO3eMHOI MOBH.

VY cratTi poOUTHCS CrIpo0a y3aralbHUTH NPAKTHYHUI JOCBIJI TPOBENICHHS 3aHATh 3 IHO3EMHOT MOBH
Ha ocHosi Randall’s ESL cyber listening lab ta pospo6utn pexomenmamii 1momo BAKOPUCTAHHS
pecypciB I ayAifOBaHHS Ha 3aHATTAX 3 IHO3eMHOI MOBH. BHXOIS49HU 3 pe3yNbTaTiB JOCIiIKEHHS
MOXKHa 3pOOHTH BHCHOBOK, MO OUIBIIICTh ydYacHHKIB (75%) IO3UTHBHO CTaBIATHCS O
BUKOPUCTAHHS I[HTepHET pecypciB MmiJ 9ac 3aHATH 3 1HO3eMHOiI MOBH. DBiNbIIICTh CTYICHTIB
BBaXKaloTh, 110 MaTepianu Big Randall’s ESL cyber listening lab moxyTh momomortu moxkpamuru
HABUYKM aylifoBaHHSA Ta NONOBHUTH CIOBHHMKOBHiII 3amac. Ha OCHOBI OTpHMaHHX pe3yJlbTaTiB
3'SIBIJIOCS KiJIbKa pexoMeHaaniid. Ha ocHOBI OTprMaHUX pe3yibTaTiB 3AIHCHEHO CIpoOy HamaTH
KiJIbKa pexoMeHaniid. Mu pekoMeHIyeMO NpH IUIaHyBaHHI YPOKY y YaCTHHI «PO3YMIHHS Ha CIIyX»
mix 4ac 3aHATh 3 1HO3eMHOi MOBM B 3BO BHKOpPHCTOBYBAaTH OAMH 3 €()EKTHBHUX NPUHOMIB —
IHTEpHET-CallTH JUIsl BIOCKOHAJICHHS] HABUUOK ay IIFOBaHHS 32 JIOTIOMOTOI0 PETEIBHO PO3pOOISHUX
BIPaB 3 ay/iIOBaHH:, CIIOBHUKOBHUX irop Ta [HTepHET MPOEeKTiB.

KirouoBi ciioBa: aynitoBaHHS; HABUYKH; CTYICHTH; 3aKJIaIl BUIIOI OCBITH; [HTepHET, CaliT
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